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Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning plans. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning plans.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.


	Achievement standard (AS), with numbered sentences
	Y/N

	1. By the end of Level 8, students explain how cultural change can influence identity and a sense of belonging and inclusion.
	ü
	2. They evaluate cultural safety in different intercultural contexts.
	ü
	3. They explain the importance of rights and responsibilities, and evaluate how they intersect with worldviews in different contexts.
	ü 

	4. Students analyse the challenges and benefits of living and working in a culturally diverse society and an interconnected and culturally diverse world.
	ü 



	[bookmark: _Hlk179967097]
	Strand
	Culture, Identity and Belonging
	Cultural Diversity

	
	Content description (CD)
	change in cultures, including their own, in a range of contexts, and how this influences identity and a sense of belonging and inclusion
VC2CI8C01
	attitudes, beliefs and behaviours that foster cultural safety in different contexts
VC2CI8C02
	the benefits and challenges of living and working in a culturally diverse society and an interconnected and culturally diverse world
VC2CI8D01
	the importance of rights and responsibilities, and how rights and responsibilities intersect with diverse worldviews in different contexts
VC2CI8D02

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	History: Justice in Ancient Greece
	Sem 1
Year 7
	☐	
	☐	
	☐	
	ü	3

	English: Aboriginal and Torres Strait Islander Peoples’ poetry
	Sem 1
Year 7
	ü
	1
	ü
	2
	ü
	4
	ü
	3

	Health and Physical Education: Fair play
	Sem 2
Year 7
	ü	1
	ü	2
	☐	
	☐	

	Civics and Citizenship: Culture, identity and diversity
	Sem 2
Year 7
	ü	1
	☐	
	☐	
	☐	

	Music: Global music traditions
	Sem 1
Year 8
	ü	1
	☐	
	☐	
	☐	

	Design and Technologies (Food specialisations): Food cultures
	Sem 1
Year 8
	ü	1
	☐	
	ü	4
	☐	

	Science: Earth and Space Sciences – Aboriginal and Torres Strait Islander Peoples' astronomy
	Sem 2
Year 8
	ü	1
	ü	2
	☐	
	☐	

	Geography: Changing nations – Migration and social cohesion
	Sem 2
Year 8
	ü	`1
	ü	2
	ü	4
	ü	3

	Comments, notes, actions
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Assessment 
[bookmark: _Hlk217389738]Design and implementation of assessment task types are open to teacher judgement. Teachers may use them formatively or summatively. Some tasks describe products, others a process; however, these are models for teachers to modify to suit their own contexts.
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	History: Justice in Ancient Greece
	Historical perspectives short-answer questions: Students investigate the concepts of justice and democracy in Ancient Greece. They analyse how rights and responsibilities in Ancient Greece were viewed and how these intersected with the worldviews of different social groups, such as citizens, women and enslaved people.
	3

	English: Aboriginal and Torres Strait Islander Peoples’ poetry
	Poetry analysis and reflection: Students analyse Aboriginal and Torres Strait Islander Peoples’ poetry to explore cultural diversity and perspectives. They identify how poets express identity and belonging, then write a reflective piece connecting these themes to their own experiences in a culturally diverse society.
	1, 2, 3, 4

	Health and Physical Education: Fair play
	Sporting club reflection: Students reflect on the culture of their own sports club, school team or community group. They analyse how their team approaches fairness, inclusivity and competitiveness. Students identify practices that promote fair play, as well as areas where competitiveness may challenge fairness. 
	1, 2

	Civics and Citizenship: Culture, identity and diversity
	Cultural identity mapping with the iceberg model: Students create a cultural identity map using the cultural iceberg model to explore visible and invisible aspects of culture. Students reflect on how these elements shape identity, belonging and inclusion in different contexts, and compare their responses to classmates.
	1

	Music: Global music traditions
	Global music research project: Students research a global music tradition (e.g. Indian classical music, West African drumming or Aboriginal and Torres Strait Islander Peoples’ songlines). They explain how the tradition influences the identity and sense of belonging of individuals in that culture. Students then explain how cultural change, due to globalisation, migration, intergenerational or other factors, have influenced this music tradition and in turn influenced identity.
	1

	Design and Technologies (Food specialisations): Food cultures
	Cultural food exploration journal: Students research South American food cultures, analysing how food practices connect to identity and belonging. They document their own reflections and evaluate how the popularisation of crops such as quinoa affect connections in local communities.
	1, 4

	Science: Earth and Space Sciences – Aboriginal and Torres Strait Islander Peoples’ astronomy
	Aboriginal and Torres Strait Islander Peoples’ astronomical tradition research project: Students choose to research the Emu in the Sky, seasonal star maps or eclipse interpretations. They explain how these practices reflect cultural identity and connection to the land. Students also identify ways of learning about these traditions that promote respect and cultural safety in science communities and broader society.
	1, 2

	Geography: Changing nations – Migration and social cohesion
	Migration wave research project: Students research a specific migration wave in Australia (e.g. post-World War II European migration, Vietnamese refugees in the 1970s or Syrian migration). They investigate how the migration shaped the migrants’ experiences and identity, the challenges they faced in settling, and the benefits and challenges their migration brought to Australian society.
	1, 2, 3, 4


[bookmark: _Hlk217389717]
Analysis of curriculum coverage
[bookmark: _Hlk217389673]Analysis of coverage and engagement of the capabilities in and through listed learning areas allows meaningful identification of where gaps in skill development are that may affect transfer of learning of capabilities skills and enables identification of how much scaffolding is required to support students to transfer their learning skills from the capabilities. 
	The achievement standard sentences are well-integrated across a variety of learning areas, encouraging analytical and reflective inquiry into cultural identity and belonging. 
Cultural identity and belonging (AS 1) and cultural safety (AS 2) are well-covered, offering multiple assessment and reporting opportunities across subjects like Geography, Science, Health and Physical Education, and English. These areas allow for high skill transference, as they are integrated into tasks that combine reflective, analytical and research-based inquiries.
AS 3 (rights and responsibilities intersecting with worldviews) is less consistently represented, with learning opportunities to explore this concept tending to appear in historical, societal and migration contexts. AS 4 is also under-represented.
A variety of assessment types are included, such as research, analysis and reflective tasks, providing students with multiple ways to engage with the achievement standard.
Reflective and analytical tasks, particularly research, are prevalent.


Next steps
	Explore the potential for greater emphasis across non-represented learning areas (Languages, Visual Arts, Media Arts, Dance and Drama) and to find additional strong connections between Intercultural Capability and learning areas such as Geography, History and English to address curriculum and learning area achievement standards in a wider range of contexts, as well as to create space for the relevant cross-curriculum priorities.
Embed tasks related to rights and responsibilities (AS 3) into learning areas like Health and Physical Education, Civics and Citizenship, Science or The Arts to ensure students engage with these concepts in varied and meaningful ways.
Reconsider the emphasis on reflective discussion with more applied or creative tasks to create more comprehensive and cohesive curriculum coverage, enhancing students’ intercultural understanding and providing more dialogical opportunities for students to explore together their diverse perspectives.
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